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Pupil premium strategy statement – Malton School 

 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  800 in Y7-11 

Proportion (%) of pupil premium eligible pupils 21.6%  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2020/21-2022/23 

Date this statement was published 21/11/2022 

Date on which it will be reviewed 21/11/2023 

Statement authorised by Mick Fenwick (Deputy 
Head) 

Pupil premium lead Mark Else (Head of 
Inclusion) 

Governor / Trustee lead  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 154,920 

Recovery premium funding allocation this academic year £40,296 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

£0 

Total budget for this academic year £195,216 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Malton School we aim to inspire students to aim high, support them to achieve their 
ambitions and enable them to thrive.  It is our intention that every child, irrespective of their 
background or the challenges they may face, is able to be the best version of themselves 
and make exceptional progress across a broad and balanced curriculum. 
 
High-quality teaching and learning is at the heart of our strategy. Each child, and every 
class, will have an effective, expert teacher in front of them. The teacher will understand 
the barriers to learning that students may have but will be well equipped to unlock poten-
tial. The ‘7 Principles of Teaching’ underpin this approach and every teacher is supported 
to be best they can be through a process of continuous self-improvement.  
 
All staff will have the same high expectations for every child but there will also be effective 
intervention for those who need it, when they need it. This may be targeted, academic sup-
port for students whose education has been most affected by the pandemic, such as the 
National Tutoring Programme and work with Academic Mentors. Other intervention will 
support emotional health and wellbeing, as well as attendance and punctuality.  
 
We also recognise the importance of wider participation and increasing cultural capital. The 
opportunity to participate in the wider school life through a rich, experiential curriculum is 
open to all students but these same opportunities are made accessible to our disadvan-
taged students. Personal development forms an important strand of our offer and the ability 
for every child to attend PDA sessions each Thursday provides equality of opportunity to 
our disadvantaged students. 
 
Throughout each element of this strategy, we will be diagnostic in our methodology, ensur-
ing that what we implement meets the identified need and that it is based on robust evi-
dence. We use research informed approaches (such as those recommended by the Edu-
cation Endowment Foundation) to plan appropriate tiered interventions.  We will monitor 
and review at regular intervals to ensure that our approach is having the greatest impact.  
Our tiered approach, combining teaching and learning, targeted intervention, and support, 
as well as participation in life beyond the classroom, will help us strive to our ultimate intent 
of “reducing and removing the gap”. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Language development: a significant proportion of PP students have 
delayed language skills that impact on their ability to access lessons, 
access texts and to develop their key word vocabulary and subject 
specific language 
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2 PP students find independent work (homework, revision, private study) 
a challenge, they find it difficult to organise themselves and prioritise 
workload 

3 Further improving the behaviour and reducing the number of fixed term 
exclusions for PP students 

4 Attendance rates for students eligible for PP are below the target for all 
children of 95%. In most year group’s lower attendance for student 
premium students is linked to those students currently in receipt of free 
school meals rather than those who have been received free school 
meals in the last six years or are classed as looked after children. 

5 Low self-esteem, aspiration and lack of resilience 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

An increasing proportion of PP Students make 
progress in line with their non PP national peers.  

Measured through in school systems for non 
exam year groups with comparisons between 
disadvantaged students and non and through 
outcomes for students in Year 11 and Year 13 

A reduction in the number of behaviour incidents 
and exclusions linked to PP students.   

School data systems show a reduction in the 
number of PP students receiving fixed term 
exclusions, detentions and negative comments 
for the next academic year.  

Improvements in high quality first teaching that 
takes account of student’s literacy needs by 
engaging strategies to improve language 
development. 

Evidence of improved focus on language 
development observed in lesson observations 
and through quality assurance procedures. 

Improved attendance for PP students The attendance of disadvantaged students 
(particularly those on free school meals) to 
improve towards the whole school target of 95% 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 
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Curriculum development to address 
gaps in learning and reduction in stu-
dent independence and resilience as a 
result of Covid.  All faculties will focus 
on the teaching of key concepts and 
fundamental blocks of knowledge so 
that these are built into schemes of 
work and taught more explicitly. 
 
The communication faculty are devel-
oping their use of interleaving in les-
sons so as to build in systematic revi-
sion and regular revisiting of key con-
cepts and texts. 

The Assistant Head (curriculum) and Faculty Lead-
ers stay up to date with the latest research and de-
velopments in their subject areas, developing their 
Schemes of Learning in the light of this research. 

1,2 

Developing language skills including 
developing subject specific vocabulary. 

Developing student’s language skills and subject 
specific vocabulary will improve access to the curric-
ulum and allow students to be increasingly success-
ful in school. 
New GCSE’s have required higher language skills 
so focussing on language skills will improve access 
to GCSE’s 
Focus for language development should be a whole 
school focus by subject teachers. 
Review through learning walks etc will allow for 
identification of CPD requirements 

1,2 

Focus on whole school literacy through 
developing a consistent approach 
across all departments and tutor time 
literacy interventions.  This includes re-
sources for reading activities during tu-
tor time.  
 
Purchase of standardised, schoolwide, 
reading tests 
 
Accelerated Reader in Key Stage 
Three. 

 

Literacy is a key building block to academic 

achievement; any literacy barriers must be identified 

early in year 7 and intervened throughout KS3 to 

ensure students are GCSE ready. Internal data, 

accelerated reader assessments and EEF report on 

accelerated reader demonstrate the effectiveness of 

these approaches. 

1,2 

Focus on whole school numeracy 

through developing a consistent 

approach across all departments and 

form time activities on SPARX maths 

and other online resources. 

Applying numeracy across the curriculum will 

improve students understanding of numeracy as 

well as raising its importance for future life. 

1,2 

Ensure feedback is purposeful and ef-
fective.   

Feedback proven (EEF, Hattie, Lemov) to have a 
significant impact on academic attainment providing 
it is targeted and purposeful.   

1,2 

Bespoke staff CPD focussing on teach-
ing and learning and targeted in-class 
interventions which raise attainment. 
 

CPD develops teaching staff knowledge and exper-
tise 
Classroom teachers are best placed to offer appro-
priate intervention and should have knowledge of ef-
fective practice based on research such as EEF and 
Hattie 

1,2 

Development of student learning con-
siderations documents to inform staff of 
any relevant barriers and appropriate 
strategies for students 

Staff being aware of the barriers for each individual 
student rather than applying a pupil premium stereo-
type is vital for supporting students appropriately to 
make good progress. 

2,5 

Whole school behaviour improvement 
through embedding of positive conduct 
policy. 

Low level disruption can have a significant effect on 

the learning of vulnerable students; this must not be 

tolerated. EEF – Behaviour intervention   

3 
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Subject level interventions, small group 

work and one to one support 

Additional intervention to close literacy 

and numeracy gaps 

Students for whom classroom intervention is not 
sufficient require more intense support which, 
according to EEF, is high impact. 

1,2,5 

Targeted achievement mentoring and 

support for students who have had long 

periods of underachievement or 

absence  

Academic mentors and Student 

Progress Leader to work with 

individuals to address barriers to 

learning and develop strategies to 

increase attainment.    

Pastoral or inclusion staff to work with 

targeted PP students across school 

Some students have significant barriers to learning 

due to gaps in knowledge. In extreme cases it may 

be felt that students require a differentiated 

timetable and intensive academic support.   

Students for whom classroom intervention is not 

sufficient require more intense support which, 

according to EEF, is high impact.  

 

 

2,5 

To create positive behaviour change in 

students whose behaviour is a barrier 

to learning.   

Mentoring programme of students with 

appropriate role models to improve 

behaviour. 

Establish the role of an ATA with a 
specialism in SEMH to develop nurture 
group and mentoring provision 

 

Some students require structured behaviour 
change programme with mentoring to address 
social and emotional barriers to learning. EEF – 
Behaviour intervention 

3 

Students supported to complete 

additional learning tasks including 

effective examination preparation 

Additional homework club sessions at 

lunch time and after school  

After School revision rooms 

Additional transport provided to ensure 

that PP students are able to attend  

Focused ‘How to revise’ workshops 

with content adapted for ability groups. 

Parents Forum to focus on effective 

preparations for exams including 

Our own findings suggest that our pupil premium 
students are less likely to attend after school 
sessions as many of these students have issues 
with transport if they do not get the school bus.  

 

Pupil premium interviews suggest many of the 
students struggled with effective revision strategies 
and their parents did not attend the parent’s forum 
focused on this areas. 

2 
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revision skills with targeted letters for 

PP students 

Sixth-form mentor programme to 

increase aspirations with KS4 students. 

CEIAG events to support specifically 
identified progression routes 

All students have high aspirations but not all 
students know what high achievement looks like or 
how to achieve their best. This programme will 
ensure students are aware of options and that they 
make an informed and aspirational choice about 
their future. Aspiration work EEF.   

5 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Pastoral support at KS3 and KS4 of 

PP students and their families. 

Pastoral leaders’ interventions 

based on needs identified for 

specific students. 

Additional inclusion team 
mentoring and nurture group 
support 

Previous experience shows that students from 
disadvantaged backgrounds and their parents and 
carers are more likely to require additional support and 
guidance in successfully progressing through their 
school career. 

2,3,4,5 

Thorough transition programme run 
by KS3 leadership team and the 
inclusion team. 

It is vital that transition lead goes to every primary 
school to gather information on students and potential 
barriers to learning. EEF – Transition programmes. 

5 

Key Stage leaders work proactively 
to intervene swiftly with poor 
attenders.   

 

Early intervention with students 
whose attendance was weak last 
year. 
 

Additional transport costs for 
collecting students or home visits 

National and in school data shows the correlation 
between attendance and achievement. 

 

Internal data shows bespoke intervention improves 
attendance of PA students.   

4 

To provide social, emotional and 
mental health support for students 
with particular needs and issues.   

To signpost to other support 
services. 

Mental health is increasingly affecting student’s’ 
progress and attendance. School counsellors or 
support from other professionals can offer emotional 
support and methods of building resilience. 

4, 5 

The Designated Teacher to attend 

all PEP meetings and other LAC 

reviews and meetings as 

appropriate.   

Designated Teacher to attend 

Virtual School trainings 

Virtual School consider it essential that the designated 
teacher is given to time to carry out PEP meetings and 
to follow up on necessary actions. 

2,3,4,5 

Period five personal development 
activities every Thursday 

It is important that students have equal access to all 
educational opportunities. EEF – Arts participation   

5 
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Additional Support for families of 
PP students in order to ensure 
equality of access and that 
students are not educationally 
disadvantaged for financial reasons 

• Educational trips subsidised. 

• I-Pad for Learning Scheme 
support 

• Revision guides for GCSE 
subjects provided.     

• Funding of any necessary 
clothing or equipment to 
ensure equality of access, 
including calculators, 
technology equipment, Food 
Tech ingredients, music 
lessons, transport subsidies 
etc 

It is important that students have equal access to all 
educational opportunities. EEF – Arts participation   

 

Students require i-pads as part of the iPad for learning 
scheme and the PP funding is used to support a 
reduction in the overall cost of this scheme. 

 

Basic resources such as revision guides should be 
accessible to all students. Previous GCSE results 
demonstrate the effectiveness of this.    

  

2,5 

2,5 

2,5 

2,5 

5 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

School data for disadvantaged students in the 2021-22 academic year is calculated 

using the outcomes of 18 students, out of a total cohort of 149. 

 Malton School 

(all students) 

Malton School 

Disadvantaged 

National 

Disadvantaged 

National Non-

disadvantaged 

Progress 8 +0.24 -0.35 -0.55 0.15 

Attainment 8 52.6 40.6 37.5 52.6 

English and 

Maths at grade 5+ 

56% 33% 30% 57% 

English and 

Maths at 4+ 

80% 52% 48% 76% 

DfE has strongly discouraged comparison of a school’s 2022 performance data with results in 

previous years. The impact of COVID-19 makes it difficult to interpret results. In addition, 

changes were made to GCSE exams in 2022, with adaptations such as advance information 

for pupils and grading that reflected a midway point between grading in 2021 and 2019.   

We have, however, compared our results to national figures in order to help better understand 

the performance of our disadvantaged students.  While it is clear that the overall progress and 

attainment of our disadvantaged students in year 11 is lower than that of their non 

disadvantaged peers the gap is slightly less than national with progress significantly above that 

of their disadvantaged peers nationally.  The following key points are relevant to understanding 

this data  

• There were a number of strong individual performances, with almost half of the 

disadvantaged cohort achieving positive individual progress 8 scores 

• Amongst the students with negative individual progress 8 scores, 5 students completed 

less than 8 GCSE’s as a result of appropriate adjustments to their curriculum, which 

exerts downward pressure on these measures 

• Progress 8 and Attainment 8 data for disadvantaged students at Malton School is 

above that of disadvantaged students nationally.   

• National data shows that the gap between Progress 8 and Attainment 8 scores of 

disadvantaged and non-disadvantaged students has grown since the start of the 

pandemic due to the ongoing impact of Covid, which has had a more significant impact 

on disadvantaged students nationally. 

 


